
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Alcester Grammar School
Number of pupils in school 1366
Proportion (%) of pupil premium eligible pupils 2%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are
recommended)

2021/2022
to 2024/2025

Date this statement was published 18/11/2021
Date on which it will be reviewed October 2022
Statement authorised by Clive Sentance (Principal)

& Jeremy Slater (Acting
Principal from January
2022)

Pupil premium lead Helena Tingle (Assistant
Principal)

Governor / Trustee lead John Curtis

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £26,740

Recovery premium funding allocation this academic year £6,000
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£32,740
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Part A: Pupil premium strategy plan

Statement of intent

Our intent: that all students, irrespective of background or academic ability, have equal access to the
central AGS vision of “high academic standards and aspirations”. We believe that every student should
experience a high-quality curriculum, ongoing social, emotional and pastoral support and wider
enrichment opportunities. Our Pupil Premium funding is used to support a range of interventions, some
of which are targeted at individual disadvantaged students, whilst others will also benefit the wider
student community. 
The students at AGS who are eligible for Pupil Premium funding are not necessarily those who struggle
with academic attainment and we are careful not to make any assumptions about attainment and social
disadvantage. Indeed, internal assessment and reporting data demonstrate that the academic attainment
of our disadvantaged students mirrors, if not exceeds, the academic attainment profile of their
non-disadvantaged peers. Currently, national data such as reliable GCSE exam or SATs results are not
available to consolidate this, but the 2021 CAG results indicate that attainment of disadvantaged
students was significantly above the school average. As we have a relatively small number of students
who qualify for funding, we are able to identify and support needs at an individual level, as well as
identifying wider patterns of need across the student body. We use a range of strategies to identify the
needs of students where there is a gap in attainment, and to identify the reasons for that gap. These
include, but are not restricted to, regular diagnostic data analysis, tracking of pastoral issues and our
knowledge of a student’s individual circumstances, financial or otherwise. Teaching staff are involved in
the analysis of data in order to identify strengths and targets for students; underachievement at all levels
is targeted, not just lower attainment.
From 2020-21, an additional impetus behind use of funding has been and will continue to be education
recovery, notably through the provision of technology and other resources to support learning outside
school, and small group tutoring programmes for those whose education has been most affected by
Covid19, including non-disadvantaged students. 
We use research (such as the Teaching and Learning Toolkit from the Education Endowment
Foundation) to support us in determining strategies that will be most effective. The school ethos is one
where there are high expectations for all students. All teaching and SEND staff are aware of which
students receive the Pupil Premium funding, and are informed of effective evidence-based strategies for
narrowing any attainment gap. 
Students who are eligible for Pupil Premium funding are prioritised in the provision of enrichment
activities and educational opportunities and resources. They are also routinely included in our student
voice panels. Their feedback on which interventions offer them the most support is vital to our success. 

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

1
The routine monitoring of student homework submissions reveal that disadvantaged
students often struggle more than their peers to work that is set to be completed at
home. This was exacerbated during partial school closures when weekly monitoring
checks suggested that some disadvantaged students were struggling to keep up with
remote learning. Observations and discussions with Y7-11 students and their families
indicate that they have unequal access to core curriculum resources, IT equipment or
adequate learning spaces at home. In some cases, families report difficulties in
supporting their children adequately because of work or family pressures.
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Increased requirements are being placed on families to provide technology at home to
support the student’s learning. This was not just the case during Covid when there were
extended periods of remote learning, but increasingly technology is required to access
homework or study resources (through platforms such as SatchelOne, Google
Classroom, MyMaths, Memrise etc). These students are often not those identified as
priority for DfE laptops during the partial school closures of Covid 19.

2 Lost learning due to Covid19 was more of an issue pre-December 2020 when schools
were open, than when they were partially closed. Many students were isolating before
live-streamed synchronous teaching was readily available. During partial school
closures, provision and uptake was robust, but a few students struggled to engage and
some parents were not able to fully support home learning. These issues combined
have meant that some students (including but not limited to disadvantaged students)
have lower levels of core subject knowledge and skills than their peers.

Many subjects have identified curriculum areas of weaker than usual subject knowledge.
Analysis of these areas reveal a particular challenge lies in reduced literacy skills across
the curriculum.

3 Discussions with families and students indicate that financial limitations restrict full
participation in curriculum enrichment activities. Extra-curricular and supra-curricular
enrichment is vital to our ethos. During the period of the Covid pandemic, access to
such experiences has been severely limited, and school has become even more
important as a source of enrichment.

4 Our attendance records and discussion with the pastoral leads demonstrate that has
been a rise in the numbers of students who struggle to engage with education in a
school setting, which has increased since the outbreak of Covid. This is not restricted
to disadvantaged students. We face the challenge of collaborating with the appropriate
organisations to sustain the student’s access to education and work towards
reintegration. There has also been a significant rise of in the numbers of students
accessing counselling services within school. Our assessments (including wellbeing
survey), observations and discussions with pupils and families have identified social
and emotional issues for many pupils, such as anxiety, depression (diagnosed by
medical professionals) and low self-esteem. This is partly driven by concern about
catching up lost learning and exams/future prospects, and the lack of enrichment
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opportunities due to the pandemic. These challenges particularly affect disadvantaged
pupils, including their attainment.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan
in 2024-25, and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved engagement, amongst disadvantaged
students in particular, with independent work and
homework, including supra-curricular enrichment
activities

All students will have equal access to the
technology and other study resources they need
to home to support independent study.
All families will be able to access advice on how
to support their children with key study skills,
such as revision.
2024-25 internal data and student / parent
surveys & discussions demonstrate that the gap
in homework completion rates between
disadvantaged and non-disadvantaged students
has reduced.

Improved literacy skills (speaking, reading, writing
and listening) across the curriculum across all
students, regardless of disadvantage.

Assessment and reporting data will demonstrate
improved use of subject-specific terminology,
well-structured extended writing responses and
speaking skills (where appropriate).
All curriculum plans across the school will have
literacy strategies identified within them.
Teachers’ targeted feedback to students will be
evident in work trawls.

All students can participate fully in curriculum
enrichment activities, including those who are
disadvantaged.
All students have the opportunity to participate in
extra-curricular residential trips targeted for whole
year-group inclusion.
All those students who wish to can participate in
activities which support the AGS ethos of building
resilience, such as Duke of Edinburgh Award
Scheme

All parents of disadvantaged students will know
how to access financial support for these
activities.
All disadvantaged students will be participants on
trips such as the Duke of Edinburgh Award
Scheme and on Newquay and MFL trips, as long
as they wish to be.

Improved resilience and self-esteem amongst
students.

Reduction in the number of disadvantaged
students who need alternative provision from
2021-24 and/or who request access to
counselling services from 2021-24
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £5,000

Activity Evidence that supports this
approach

Challenge
number(s)
addresse
d

Literacy focus: newly appointed
Literacy Coordinator launching Literacy
project 2021-22. Literacy INSET Sept
& Dec 2021. Cross-curricular focus on
dept planning led by Heads of Depts.
Launch of KS3 Lending Library, led by
Y12 Duke of Edinburgh Gold
volunteers – availability of reading
books for all students regardless of
disadvantage and reading mentors
Availability of computer / printer
resources next to Library – priority for
those students who do not have
access to technology at home.

The EEF Toolkit reading interventions as a
high  impact strategy.

The EEF Guide to Pupil Premium Autumn
2021 recommends professional
development to support high quality
teaching as a top priority for Pupil
Premium spending

The EEF Toolkit mentoring by older peers
as a moderately positive impact strategy.

2, 1

Revision skills programmes,
including recruitment & training of staff
to lead/deliver and sharing with
students and families
Year-group specific weekly revision
programmes to be launched in run-up
to exam season – videos & resources
– based on evidence-based research
Launch of programme through
year-group assemblies, recorded
copies for students, teachers & parents
plus easy-access storage on Intranet

Development of study skills area on
Intranet

The EEF Toolkit recommends
metacognition and self-regulation as the
highest impact strategy.
Evidence based learning strategies
include Memory and Metacognition,
Mastery, Cognitive Load Theory,
Rosenshine’s Principles of Education and
resources from providers such as the
Learning Scientists
The EEF recommends that metacognitive
skills should be taught in conjunction with
subject specific content, therefore
delivering skills through and in
collaboration with subject teachers is
essential

1, 2

NPQ training opportunities for staff
(fully-funded but requiring 10+ hours
cover for face-to-face training). This will

The EEF Guide to Pupil Premium Autumn
2021 recommends professional
development to support high quality

2
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://impact.chartered.college/article/shibli-cognitive-load-theory-classroom/
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.learningscientists.org/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition


result in motivated and highly-trained
staff able to lead colleagues in
teaching, learning and curriculum /
policy developments. The impact will
be improved provision for all students,
including the most disadvantaged.

teaching as a top priority for Pupil
Premium spending

Feedback policy review and relaunch
with particular focus on dynamic verbal
feedback/ assessment  in the
classroom and online
feedback/assessment building on skills
learned during periods of remote
teaching.
Staff working groups & INSET Dec
2021 to share best practice in using
feedback / assessment to raise the
attainment of every child, including
disadvantaged.

The EEF Toolkit recommends Feedback
interventions as a very high impact
strategy.

The revised policy has been constructed
with reference to the EEF report on Techer
Feedback to Improve Pupil Learning 2021.
This has a renewed focus on verbal
feedback, already supported by the
recommendation that oral language
interventions such as “the use of purpose,
curriculum-focussed dialogue” is  a high
impact strategy

The EEF recommends that technology can
play a role in improving assessment and
feedback in its report Using Digital
technology to Improve Learning 2019

The EEF Guide to Pupil Premium Autumn
2021 recommends professional
development to support high quality
teaching as a top priority for Pupil
Premium spending

2

Ongoing technology training of staff
to use SMHW / Google Classroom /
Mote / Schoolcloud to increase access
of all to resources and effectiveness of
communication.

The EEF Guide to Pupil Premium Autumn
2021 recommends professional
development to support high quality
teaching as a top priority for Pupil
Premium spending

1, 2

SEND training and staff clinics
SEND provision supports those
disadvantaged by educational need,
which encompasses some of those
students who are also financially or
socially disadvantaged. Staff training on
how to deliver Quality First training is
embedded in the CPD programme,
including whole staff INSET and regular
training clinics as well as a bank of
training resources and rigorous
information source.

The EEF Toolkit Teaching Assistant
interventions as a moderate impact
strategy.

The SEND provision is implemented with
reference and due regard to the EEF
report Making Best Use of Teaching
Assistants 2018

The EEF Guide to Pupil Premium Autumn
2021 recommends professional
development to support high quality
teaching as a top priority for Pupil
Premium spending

2

Foregrounding of AGS values
through assemblies, tutor times and

The EEF Toolkit recommends social and
emotional learning as a moderate impact
strategy.

4
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning


PSHE in order to build resilience and
self-esteem of all students.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £20,000

Activity Evidence that supports this
approach

Challenge
number(s)
addresse
d

Work scrutiny and student surveys.
Disadvantaged students will be routinely
included in work trawls, standardisation
processes, students surveys and
interviews as well as data analysis, such
as after key reporting points.
Parents of disadvantaged students will
be informed of targeted funding
availability, and encouraged to engage
with school about how best to support
their child.
Planning of targeted interventions and
provision will be adjusted in the light of
student & parent feedback.

Research led by Cook-Sather, Brown,
McNamara, O’Brien and others
recommend the use of student voice to
decide planning and decision making.

1, 2

One-to-one academic support
sessions: these are offered to
disadvantaged students if discussions
with parents and teachers suggest that
there is a need in core subjects (English
/ Maths / Science)

The EEF Toolkit recommends
individualised instruction as a moderate
impact strategy, with the research based
on Science teaching.

2

Small group tutoring in core subjects
building on and extending the 2021 DfE
school-led tutoring grant. This enables
us to support disadvantaged students at
the point of need across multiple
subjects if necessary.

The EEF Toolkit recommends small
group tuition as a moderate impact
strategy. This underpins the DfE
school-led tutoring programme

2

Priority provision of academic
curriculum resources, such as stationery,
calculators, art or technology materials,
text books, revision materials or musical
instruments.

Discussions with families and students
indicate that financial limitations make it
difficult to afford core academic
resources which may restrict a student’s
access to the curriculum.

1, 2

Provision of laptops for all Y7 PP
students, so that all disadvantaged
students can access all the curriculum
all of the time.

The Sutton Trust Social Mobility and
Covid-19 report of 2020 highlighted that
schools must ensure access to
technology

1

Music tuition The EEF Toolkit recommends arts
participation as a moderate impact
strategy

3
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https://repository.brynmawr.edu/cgi/viewcontent.cgi?article=1011&context=edu_pubs
https://journals.sagepub.com/doi/full/10.1177/1365480219895167
https://journals.sagepub.com/doi/full/10.1177/1365480219895167
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction#:~:text=Individualised%20instruction%20aims%20to%20improve,pupil%20learning%20gaps%20and%20needs.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction#:~:text=Individualised%20instruction%20aims%20to%20improve,pupil%20learning%20gaps%20and%20needs.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area.
https://www.gov.uk/government/publications/school-led-tutoring-grant
https://www.suttontrust.com/our-research/social-mobility-and-covid-19/
https://www.suttontrust.com/our-research/social-mobility-and-covid-19/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation#:~:text=What%20is%20it%3F-,Arts%20participation%20is%20defined%20as%20involvement%20in%20artistic%20and%20creative,or%20as%20extra%2Dcurricular%20activity.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation#:~:text=What%20is%20it%3F-,Arts%20participation%20is%20defined%20as%20involvement%20in%20artistic%20and%20creative,or%20as%20extra%2Dcurricular%20activity.


Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £8,000

Activity Evidence that supports this
approach

Challenge
number(s)
addresse
d

Enrichment activities such as DofE,
Newuqay etc. For disadvantaged students,
we subsidise core enrichment activities
from which we wish all students in the
community to benefit. These include:
Core curriculum trips e.g. Geography or
Biology field trips,
Curriculum enrichment experiences in
school e.g. Music workshops, cookery
bake-off competitions, theatre screenings
Enrichment Week including Y7 AGS-based
activities; Y8 MFL trips to France, Germany,
Spain (when travel restrictions allow); Y9
Newquay watersports; Bronze and Silver
DofE

The EEF Toolkit recommends physical
education, arts participation as
moderate impact strategies.
“By providing physical activities free of
charge, schools give pupils access to
benefits and opportunities that might
not otherwise be available to them.”
“There is intrinsic value in teaching
pupils creative and performance skills
and ensuring disadvantaged pupils
access a rich and stimulating arts
education”

2, 3, 4

Counselling provision: fully funded
provision of external counselling services
for disadvantaged students at the point of
need.

DfE guidance on Mental Health in
schools suggests that “Socio-economic
disadvantage is another identified risk
factor for mental health, so this may
include children currently or previously
receiving Free School Meals and
eligible for the Pupil Premium”. Many
studies report the increase in mental
health problems associated with school
closures and loss of school networks.

4

Careers guidance – all students receive
careers guidance through PSHE, the Aim
High programme, work experience and
individual careers guidance.
Disadvantaged students may be offered
extra targeted support at the point of need.

Developed in line with Gatsby
Benchmarks

3, 4

Support with school uniform and similar
basics

The EEF recommends that schools
consider what provision can be made to
cover the costs of uniforms

All

Total budgeted cost: £ 33,000
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform


Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.

Learning in the curriculum (all students)

DfE guidance on schools re-opening Sept 2020 stipulated that high quality remote provision must be
provided for all Covid-related absence. It soon became apparent that students and staff absence due to
self-isolation and contact tracing was particularly disruptive. Observations and discussions with Y7-11
students and their families indicate that they have unequal access to core curriculum resources, IT
equipment or adequate learning spaces at home. In some cases, families report difficulties in supporting
their children adequately because of work or family pressures.

As evidenced in schools across the country, partial closure was most detrimental to our disadvantaged
pupils, and they were not able to benefit from our usual pupil premium funded targeted interventions and
enrichment opportunities to the degree that we intended. The development of synchronous learning was
essential in order to replicate the targeted academic support that we offer in the school classroom.

Regular weekly student wellbeing surveys indicated that SEN and disadvantaged students were struggling
more than others with asynchronous learning at home, and even lessons which were streamed live were
sometimes inaccessible for these group due to lack of technology or because of the nature of the learning
need. SEND students as well as disadvantaged students were invited to attend school during the partial
closures. They were able to access targeted support from the SEN team in particular and from teaching
staff supervisors.

The following actions are taken following consultation with: EEF Pupil Premium guidance Jan 2019; EEF
Covid-19 Support Guide June 2020; EEF Pupil Premium guidance Jan 2019

Action Outcome

Curriculum development: ensure the provision of
high-quality learning resources available to all by
developing a school-wide Curriculum Support
Package to enable independent study. Create
student training videos to raise awareness. Share
information with parents who are supporting their
child’s learning at home. Locate the package
centrally for ease of access for all.

Student surveys demonstrate that all students
know how to access purposeful independent
learning tasks all of the time, for revision,
extensions, enrichment or during periods of
absence. This includes materials such as those
produced by National Oak Academy, BBC Bitesize,
but largely comprises internally sourced and
produced materials tailored by our teachers to
follow our existing high-quality curriculum. This was
so successful that it has been revised and retained
for coming years. Toolkit emphasises the high
impact of homework on student attainment, and
these actions will be refined to support our
homework setting in the future.
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Professional development : Training of whole staff
to incorporate new technologies into their
teaching toolkit, including live streaming, remote
provision and e-communication with parents.

All staff are equipped, skilled and supported to
provide the best possible quality provision for every
student in every situation, including those who have
to learn from home. By January 2021, a skills audit
of staff confirmed that every teacher was able to
use SMHW (SatchOne),Google Meet within
Classroom & Schoolcloud platforms. By April 2021,
many staff were developing sophisticated feedback
and assessment systems using features such as
Mote and Classroom. The EEF toolkit highlights the
impact of effective feedback on the learning of all
students. Student surveys show that all students
knew how to access our high-quality curriculum
during partial school closures, and felt
well-informed about their progress. Internal
assessment and reporting data as well as weekly
wellbeing checks demonstrated that almost all
students were accessing learning most of the time.

Teaching assistant support for PP students with
identified additional SEND needs, extended to
support all disadvantaged students during the
partial school closures. The EEF Toolkit
recommends Teaching Assistant interventions as
a moderate impact strategy.

Y11 GCSE CAG data demonstrates that the
attainment of disadvantaged students was
significantly above the school average.
Disadvantaged students attending school scored
an attainment 8 score* of 77.3 compared to a score
of 74 across the whole cohort. This includes those
disadvantaged students with SEND needs.
*calculated based on internal data

Targeted support, including social and emotional support

The following actions were intended to be in place to respond to individual barriers to learning such as
attendance regardless of the pandemic; partial school closures and difficulties associated with Covid19
exacerbated the difficulties experienced by, but not limited to, some of our disadvantaged students. The
following actions are taken following consultation with: EEF Pupil Premium guidance Jan 2019; EEF
Covid-19 Support Guide June 2020; EEF Pupil Premium guidance Jan 2019

Action Outcome

Individualised support to improve barriers to learning
such as attendance (whether the support need be
educational, emotional or other):
access to external counselling services – provided
by phone during the partial school closures;
mentoring from the pastoral staff and, where
appropriate, the SEND team
from January 2021, live registration at the start of
every lesson

Live registration of lessons enabled the
monitoring of remote learning attendance to be
more rigorous and reliable.
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Provision of relevant learning resources which may
include: technology to enable remote learning during
periods of Covid-related absence; laptops, revision
guides; general stationery, art, DT and FT supplies;
printing/photocopying credits. Cover cost of core
curriculum trips and activities where they can take
place under Covid restrictions. Discussions with
parents indicated that disadvantaged students were
less likely to be able to access remote learning due
to lack of technology, so the decision was made to
offer a laptop to every Y7-10 student eligible for Pupil
Premium funding.

Interviews with disadvantaged students, and
targeted questions on online surveys,
demonstrate that disadvantaged students have
equal access to the core requirements of the
academic curriculum. We provided 16 laptops to
disadvantaged students. This provision is
something we now roll out to all Y7 students
who are eligible for Pupil Premium funding.

Support for individuals at point of need e.g. transport
to school, uniform. Records of communications from
parents show an increased number of requests for
support with basics such as uniform and transport to
school, exacerbated by a local bus company
changing their payment requirements.

All students eligible for a place were able to
attend school and access the full curriculum.

Enrichment beyond the curriculum

Action Evidence and
rationale 

Intended outcome

Support for core enrichment activities
central to the school ethos: Duke of
Edinburgh, music lessons, Enrichment
Week activities, core curriculum trips
(where able to take place). During the
Covid pandemic, access to cultural
enrichment activities were restricted to
online provision or eliminated altogether. By
the summer of 2021, school was often the
only viable opportunity for collective cultural
enrichment.

EEF Toolkit high
impact
strategies:
outdoor
adventure
learning, sports
participation,
arts participation

All students enjoyed an enrichment
week at the end of the academic year,
which included music workshops led
by visiting instructors, sports activities
and competitions in year-group
bubbles, streamed theatre
productions amongst others.
Duke of Edinburgh expeditions were
able to go ahead with certain
restrictions. Pupil Premium funding
was able to support the provision of
some activities for all (e.g. the music
workshops) . Every disadvantaged
students who wished to participate in
an enrichment activity was funded to
do so.
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Service pupil premium funding (optional)

Measure Details
How did you spend your service pupil premium
allocation last academic year?

Registration and participation in the Duke of
Edinburgh Award Scheme
Access to counselling / mentoring services

What was the impact of that spending on service
pupil premium eligible pupils?

DofE participation enabled the eligible students
to engage with extra-curricular activities which
support the ethos of the Armed services sector.
Discussions with students and their families
indicate that this support provided the students
with a sense of achievement, inclusion (approx..
70% of our cohort participated in DofE last year)
and increased their sense of metal wellbeing. It
was particularly empowering for these students
to be able to engage with activities such as the
expedition in a time where national restrictions
was making this very difficult outside the school
environment.
Counselling services were impactful in
supporting students to attend school and engage
with their learning in a very stressful period of
uncertainty surrounding GCSE examinations and
CAGs.
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Further information (optional)
The pupil premium strategy is embedded within a broader strategic implementation cycle
aligned with the School Development Plan.
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